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CHAPTER IT .
GENERAI. DESCRIFTLON
OF THE OBJECT OF THE STUDY

II.A. LEVELS OF READING TO BE ATTAINED

Learning to read is too complicsated s task to take
into one bite. To make it sesm less complicated, Taylor
snd Taylor, in their book Psychology of Reading (1983)
devide it into four levels which they state as no wmore

than convenient signpost planted slong a continuum.

IT.A.1. LEVEL 1: LETTER ARD WORD RECOGNITION

Level 1 ig divided into 8 lower snd & higher Level
1. The Lower Level 1 skill, thst of wmatching s visusl
pattern directly to sn object, is not all thst staggering.
Eveun chimpanzees sttain this level of reading. For
axsmple, Ssrsh ( the name of s chimpanzee ) lesrned sbout
130 words, colored shspes that stood for objects (Premsck
in Tavlor and Tsylor 1983: 354). A humasn infant should be
shle to attain this level of reading before the tenth

month, certasinly before he learns to talk. One of Sarah’'s

trainers tasught four of the chimp’s plastic words
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to her oun dsughter at 10 months, before the child wss

tslking.

Congenitally deaf preschoolers have been taught
to recognize meny words snd simple phrasss in Sweden and
in Japan (tsylor and Taylor 1983: 354). Children of deaf
parents Ltry to sign their first words ss early as six
months, several months before normsl children make their
first spoken words. Appsrently, lsngusde is delayed not so
mmch by its cognitive difficulty ss by the fine wmuscular
control nuweeded to operste the srticulstors of spsaeoch.
Resding st this level may sctually be essier than talking.

At  higher Level 1, to read a3 word 1s to matech the
visusl pattern with s sound psttern salready knouwun to refer
to something in the world. The sound pattern is first-
order abstrasction, snd the visuasl psttern for this sound
psttern is 3 second-order sbstrsction. Mstohing 8 visuasl
pattern of a3 word to its sound pattern, snd learning to
matech the ssme visusl psttern to o concept, represent the

two parslel sides of resding.

IT.A.2. LEVEL 2: SENTENCE READING

Ssrah the chimpsnzee could resd snd compose

sentences. TFor exswple, she once wrote the command Give
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apple Gussie, and the apple wss promptly given to other
chimp. The mistake was never repested--one trial lesrning!
She was slso shle to read slightly more complex but still
concrete sentences such as Sarah take banana if-then Mary
no give chocolate . Sarsh, who desrly loved chocolate,
would not take the bansna. In principle, a child needs to
lesrn only one or two words to read simple sentences such
a8 Baca!(Ind., means Read ) and Ibu Ani( Ind., wmeans Mrs

aniy.

I1.A.3.LEVEL 3: STORY READING

At Level 3, s child resds stories with plots. 1If
stories sre written sufficiently simply and vet,
interestingly, even & 2:8 yvesr-old could be enticed Lo
resd. For this story level of reading, Tavlor snd Tsylor
(1983 give one example of slmple method of tesching
reading. A child wonld be taught, first, to arrange three
to sixX pictures in a sequence that follows a plot; next,
to s=apply 8 one word caption that describes seach picture
sequence ("No," "Yes,"” "Don’t!"); then to predict, by
saying aloud the one-word csption, what would coms next in
8. sequence, This level can come before or after the
sentence level, but it is probably not scceoesible to

chimpasnzees.
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IT1.A.4. LEVEL 4: READING FOR ITS OWN SAKE

At Level 4, and perhsps at Level 3, we mast say
goodbye to chimps and concentrate on children. A child
resds for its oun sske--that is, becsuse she enjoys read-
ing sand wsnts to find out what will hesppen next in a
story. Or, she wants to find ont svents that are hsppening
in fearswsy places snd thst happened long ago. When s child
has learned to read, she reads to lesrn. A child is not an

sccomplished resder unless she sttains this level.

I1.8B. VERBAL TASKS ON READING

Verbsl tssks, proposed by Taylor snd Tsylor (18983),
are 5 set of tasks desigued to predict Amsrican
prekindergsten children’'s performance in resding. These
tasks do correlste well with child® later reading
schievement, due to of their varisbles which have
positive correlation with reading. Samuels (Gibson and
Levin 1985: 286} hss elsborsted s conventionsl view thet
psired sssociate lesrning is the basic process involved in

early scauisition of resding skill. As he put it:

In the beginning stadges of lesrning to read, there
are seversl types of skills which the child called upon to
master which, in essence, sre paired sssocliste lesrning
tssks. For exsmple, the child msy be reguired to 1learn
letter names, letter sounds, grapheme cluster sounds and
oral responses for whole words. In esch of these tasks,

the child is given 8 printed verbal stimulus to which he
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mist lesrn to sssociste s verbsl response.

When the cue snd the sppropriste response are hooked
up, wWe c¢sn S8y that the learner is sble to resd orv
recognize the word.

Therefore, verbsl tssks on resding sre considered sn
sppropriate hook to know whether child is sble to resch
higher tssk, i.e. word recognition task. As has been
stated in the definition of key terms sbove, Taylor snd
Taylor's verbsl tssks cover four child’'s skills--naming
letters, visusl-suditory psired asscclates, reversals, sand
categories. The first three tasks are cognitive tasks
which assess child’'s cognitive cespacity that takes place
in the active child’'s mind. The last task is perceptusl
task which s8ssesses child’'s skill on sewantic Judge-
ment--thst is, his sbility in identifying csategory of
observasble objects. All in s8ll, these four tasks contsin
four cowplete aspects of semantic information needed 1in
resding (resding words), and thought process (perceptus])
and cognitive shills). Implicitly, Taylor snd Taylor
(1983) state Lthst the Lssks sre important since besgides
revesling child’s linguistic maturity, they can salso be
the basic considerstion for higher task (e.g., visusl word
recognition).

In this study, I use Tavlior sasnd Taylor's verbsl
tasks for the resson of unsavailability of related

reference in Iandonesian ss well as the validity of the
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taéks in gredicting resding achievement. However, since T
want to find out the precise resding sbility, annder this
hesding I sdd visusl word recognition task.

Visnal word recognition inveolves nof only word and
letter units but algo units in betwsen the two, such as
common leLters, 1letter clusters and syllables. Word
recognition for esrly resder is chsracterized by word
naming (resding s word slond). It is becsuse word naming
still dewmsnds s precision of response not needed in norﬁal
resding. Besides, it slso demands s phonetic coding, which
may or msy not be used in normsl reasding. However, word
ﬁaming is one clogse step Lo normsl resding since words
presented to the child sre words that the child knows the
mesnings (Tsyvlor snd Taylor 1990: 177). Therefore, the
isolated visusl words presented Lo the subjects of this
stndy sare also those whioch the children use in speech
{e.g.,topi, babi, roti, sepeda, boneka= Ind., mesn hat,
prig, bread, bicycle, doll)

Due to the fact thst Tsylor snd Tasylor provide only
the gnidelings of verbsl tssks, the tasks in this study
are patterned after Morrow asnd Smith’s (1990) detailed
description of Awmsgricsn resding readiness Lests.

In devising the tasks, first of all, 1 wmade list of
Lesk chsrsotLeristics, snd then I sorted out the
charscterigtics into aress that seemed to capture the

essence of the tssks. These characteristiecs fell into
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three broad cstegories: shkills sssessed, presentation
factors, snd response charscteristics. Then, each of the
three categories was snubdivided to cspture the aspects of
Lthe tasks. The subestegories of these tLthree brosd

cstegories sre listed in Tsble 1.

Table 1. Couwplete List of Task Categories, Subcategories,

and Areas

I. Skills Assessed
A.Sound snd Symbol Concepts
1.Visusl-Auditory Paired Associstes
2. Naming Letters
5. Naming Uppercsasse Letters
b. Matching Letters (Mstching lUppercsse to
Lowercsse Letters)
3. Reverssl
B.Semsntic Concept
C.Literacy: Word Recognition

I1I. Presentation

A . Mode
1. Auditory
2. Visusl

B.Bnit of Presentation
1. Grasphemic
2. ¥Word

I1I1. Respouse
&.Level of Processing
1. Identificstion

2. Mstching
B.Unit of Praesentation
1. Letter
2. Word
C.Child Response Activity
1. Point
2. Orsl
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I1.B.1 SKILL ASSESSED

In this cstegory esch subtassk is classified
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sccording to the shkill thst is being sssessed. The skills
in this resesrch f£sl1ll into three wmsior sress: symbol and
sound concepts, semantic concept, and literacy.

In my scheme, symbol snd sound concepte included
specific skills of visusl-suditory psired sssocistes,
naming 1letters, sand reverssl. Basically, the thres tasks
assess child’'s knowledge of letter nswmes. Visual-snditory
paired sssocistes task is assessed by assking the child to
identify printed lowercsse letters with stimmnlus letters
resd by the exawriner. This tssk comprises 12 items.
Raming letter task is divided into two subtasks--naming
unppercasse letlers sand matching uppercsse to lowercase
letters. Esch of the subtask cowprises 15 items snd S
items.

The second major sres thset is sssessed in  this
research 1s the c¢child’'s abiliLty to categorize 8 clsss of
objects. The tssk comprised eight items.

The third sres in this wmsjor skill category
sssesses child's sbility to resd simple words. Items of
this type 1look st the child’'s sbility to recognize
open-syllsble-finsl of bisyllabic snd trisyllabic simple
content words without sffixation. Msinly becsuse I could
not find sn sppropriste major skill slot in whieh to place
it, I put word recognition as the third type of task in

this cstegory 35 Literscy. Items of this type cowmprises 24
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items.

I1.B.2. PRESERTATION

In this category, 1 look st the ways the items are
preseunted to the c¢child. Two subcsastegories of the
presentstion of the items sre considered: mode snd unit.
In the mode of presentation, esch item is classsified in
terms of primary wode of presentation. The wodes of
presentstion used in the assessement in this resesrch sre
snditory snd visusl. An item thst is presented using san
guditory mode is one in which the child is to respond to
something the exswminer ssid. For exsmple; "Mawar., melati,
dan anggrek adslsh nama? (Ins., mesns rose, jsswmineg, snd
orchid sre nsmes of...). Items that are presented using s
visual mode reqguired thst the child vespond to something
that 1is printed on the task sheet--that is in letter and
word. The unit of presentation refers to the type of
stimalus thet the child is ssked to respond to---grapheme
and word . 3ee Figure 1 for exsmples of these various

levels of unit of presentation.

I1.8B.3. RESPONSE
This cstegory of children’s responses has three
subcategories: Level of processing, Unit of response or

stimalus Lype, and Child response mode. The level of
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processing reguires the child to respond correctly to an
item that ranges frow identification %o wstching. 4n
identification item is one that requires the child to nsme
Lthe letter. A4 matching item is one that asks the child to
match an auditory with visusl stimulus.

Unit of response (or stimulus type) looks st the
stimulns that the child is to use to indicate the correct
snswer Lo the item. The unit of response are letter and
word.

The child response mode is simply & cstegorizstion
of what the child has to do to respond to the item, The
response wmodes are orsl snd pointing respoﬁses. See Figure
1 for exsmples of levels of unit of presentation snd unit
of response.

Figure 1. Units of Presentation and Units of
Response

Presentstion: Grsphemic Response: Grapheumic
B ] o ch b
What the child hesrs : Casri haruf ysng ssma dengsn yang
sda dikotak (Find the letter that
has the same name as the letter
box)
Presentstion: Hritten Word Response: Word

buku {(Ind..mesns book)

What the child hesrs : Bacalash (Ind., means Read!)
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II.C. DIALECT, SECOND LANRGUAGE, AND READING

Indonesis is one of many countries where lsngnages
nsed in resding and spesking can differ. At higher level
of lesrning to resd (st primary school level), children
who spesk vernsculars wmust lesrn standard Indonesian along
with reading. In fsct, reading is the wain vehicle through
which standard Indonesian is leasrned. Fron
Socinlingnistic point of view, this happens because
Indonesisn sosiesty 1is s diglossic ocommunity in which
seversl langusge varieties live side by side.

Mslsng 1is a8 semi-urban ares where s regionsal
dialect (Jsvanese) 1is sppsrently still widely used in
dsily verbsl communicstion, while Indonesian is
schknowledged as second langunsage. As s vernscular, Javsnese
differ frow Indonesian both in phonology (e.g., meja-amejo;
gula-gulo; setrika-setliko = Ind.,-Jav., mean table;
sugar; Iron) and vocsbulsry (e.g., belajér-sinau; pergi-
Qunga; avam-pitik = Ind,,-Jav., wmesn study; leave; chick-
gn)., Thus, it is ressonsble if some preschool children who
are learning Lo resd experience a mismatch betwsen home-
langusge snd lsnguage in resding. A umismstch per se is not
a handicap in learning to resd. As has been stated in the
theorstical frsawework thst beginning reading c¢sn reslly
help children expand their vocsbulary s8s well as to
scquire second languasge.

In wmy observation s mismatch occurs primsrily on
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phonology. For exsmple, phoneme /e/ in the word sepeda
{ 1 is sounded out ss / / so that the word is
pronounced ss [ 1. Or, when being asked to resad 8
Javanese word saka | 1, & child undergoes a confusion
thst wmakes him pronounce the word as ( 1. Thus, the
regional dialect (Jsvanese) interferes resding. Indonesisn
hes 3 more regulsr ortodrasphv-letter pattern. It msps to
sound by way of single letter representing single phonewms.
That 1is why, 1lesrning 0o resad Indonesian words is
considered easier than to resd Javsnese words. Inevitasbly,
along with lesrning to read, children alse trsin the
phonology of Indonesisn which sccelersates théir speech

development .
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