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CHAPTER ITX
PRESENTATION AND ANALYSIS

OF THE DATA

III.A. PRESENTATION OF THE DATA

The ecollected data sre presented in three distinct
sections. First, the results of verbal tasks are analyzed
by using response snalysis techniques. Second, the
resunlts of visusl word recognition ars presented and
analyzed by using error snsalysis technique. Third, a sget
of three csse studies of psrent-~teschers’ strategies of

tLeaching resding are provided.

IIT.A.1. RESPORSE ANRALYSIS ON VERBAL TASKS

All 1letters hsve tuo basic and specific features
that 1is lowercsse uppercsse lstters. Those Features have
Lo be lesrned by children who sare learning to resd whether
they want to or not.

Verbal tssks on resding mainly sssess esarly resder’'s
sbility in decoding skills. In order to be able Lo reach

valid meassurement of resding sbility, children responses
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Tsble 1. Response on Letter Waming Tesk.

‘ Stimalus Yﬁ Correct Identificat.ion \

] Letter String ; T

| | SI | s 11 i s I11

[) [) 1

| BHESDY  |all | AL | BHESU
ILJTR |LJIT R ] All | All |
DHKWF | DHEKW | All | DHRK W |

] OoPQGA |OPGA | all | All |

| ZXCVE | CE | All { CE |

] ] ) 1

Letter nsuming task sssesssed children’'s ability to
name 26 appercsse letters which were in 5 strings. Dats
from tsble 1 show that Sl was sbhle to name 20 out of 26
letters. Letters, F, @, Z, X, V were left uanidentified.
High-frequency 1letter 1 was identified s8s the first
ordinsl uaumber. Ressonsble ss this might be considering
the position of the letter. Significsntly different from
the two other children is S11 who had already wmastered
letter nsming skill so that he was sble to name sand
srticnlate all letters correctly and precisely. The
ability level of Slll is not quite different from Sl°'s
since 5 out of 26 letters were not identified. It can be
seen that the lsst 4 unidentified letters of the
letters Y, ¥, Z, X, V were letters which were also not
identified by Sl. Error responses wmade by S1 and S11 can

be an indication that both children were prone to mske
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resding materials).

In fact,

difficult to articulate those sounds.

Table 2. Besponse on Letter Matching Tesk

they also Found

Visunal Visual « Response
Target Stimilus
Pattern S1 S 11 S I1I
P pbaqgo C C C
N unmas 104 C C
G cvgd C C C
I lith C C C
E oe hd C C C
S zs ki cC C C
Q rftaqg no response C |no response
B bdgo C 1 1
(d instesd| (d instesd
of b) of b)
H 13kh C C C
R brdy C C C
C Ppenc C C c
A usoce C C C
D ohdb C 1 I
(b instesdl(b instesd
of d) of d)
nnve C C C
sity C C C
Note @ C @ correct
I : in correct
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Letter watching task assessed children ‘s ability to

attend to Lthe distinctive letter festures, nsmely betwesn

uppsercase

uppercase

lowercsse

SKRIPSI

and

lowercase letters.

From 15

visual

target

letters, 14 letters were correctly wmstched to

letters by SI. The only no-response error of Q
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lowercsse letters by SI. The only no-response error of Q
indicstes that she was sble Lo vretsin her ability in
distinguishing 1letter shspes. In the csse of Sll’'s
incorrect response, the problem seems to be the confausion
in differentisting the festures of b snd d. The result wss
8 mismstch. B wag matched to d while D wss matched to b,
Similar incorrect response was made by S 111. All in all,
the results of letter watching experiment show that
prekindergarten children hsve well-developed
discriminstion sbility. The c¢onsistent problem proved in
mstching letters psrticularly 1is in differentisting

similsr letter shspes.

Table 3. Response on Vienal-suditory Paired Associstes Tesk.

{waisual f Auditory f Response f
[ Target ; Stimalns i I )
| Letter | ! S1 ! S 1I | S II1 |
li e f bdg !: ¢ l; c IE C |
P e o o’
| T | trsec ] C ! C { C |
| m | nhwms | C | C ] C ‘
| = | tvea | < T -
} ’s] { 86 0PpD l # | o | o
| t | vfsy |no re sponse[ C [no TESPONSE
l W 1 vums l C ] C ] 194 {
| b ] bdec ] C { 1 ] I |
] ! ] |(d instesd ](d instesd [
| s | | ofb) | ofb) |
| e | apgu | C | ¢ _c
[ 2 ] szqli |no respons | C 'no response|
] 4 [ tuwy |no respons e[ C lno response[
| q | apgu |no respons el C | C |
| i ] il1dh | C | C | C |
[1 [] i [ i

SKRIPSI PARENTAL ROLE IN... ENI MAHARSI



IR - PERPUSTAKAAN UNIVERSITAS AIRLANGGA

35

Children’'s performsnce on this tssk confirms the previous
findings. From tsble 3 sbove, we can see tﬁat there is no
slternste errors resulted from children’s responses. It is
clear that S1°s no response errors still csme from
low-frequency letters, while Sll’'s fsilure wers sround
visusl-phonewme differentiation. The incorrect responses of
5111 covered htwo kKRinds : insbility io identifying
lJow fLregquency utility of some 1lowercase lstters and
visusl-phoneme diffioulty. However, we csn ssy that
basicslly the three children had visusl-phoneme

differentistion ability.

Table 4. Response on Reverssal Task

f Visusl f Visusl f Response |
Target, Stimal $
] arget, ] wlus i 1 !
| Psttern | | S1I | SII | SIII |
1 J) i 1 i
] 1 { I
un f n} e un oo ‘ C [ C | C |
bxd | dbdbdbbd | c | I | I |
] 2] | aepeaapap | 1 ] c | C ]
| o8 | 80 80 80 08 | C | C | C |
| mnn l nm Dm WO | C [ C | C [
| il | i1uwiu ] ¢ | ¢ | ¢ |
| vd | Ividyviidy | C | C | I |
[) ] 1 1 1 }

Table 4 presents the dats sbout children’s sbility in
attending letter orientstion, namely the lowsrcase psirs.
Responses of the three children confirm the previous

findings since the incorrect responses they wmade hsve
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responses, That is why the incorrect responses of this
task are not elaborated. The information we should focus
on from the results of this task is the way the children
responded to the task. Ignoring the instruction which
required them to point out to the correct stimuli, in
fact, they resad per letter palir stimuli. However, the
recording proves that sll segments were read correotly. It
indicates that 3-4 vears old children are sble to perfora
their linguistic skill ( reading ability) phonetically sand

graphicsally.

Tsble 5. Response on Category Task

1

& ! |
| | Response 1
Exsmplare -
| S1I S 11 S III
N i
{Hersh, kuning, hijsu | 1 C C
(rainbow)
a, b, [»] C C C
|Semangka, apel,Jjeruk c c Cc
{Bayam, sawi, Wortel 164 C C
~|Herpat1, gagak, kakatua c C C
|t 2, 3 C C C
|Tikes, koueing, anjing c C C
1

Category task wss siwed to know children’s perceptual

ability. From table 5 we could know that prekindergarten-
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ere’ perceptual ability on simple oclass of examplars is
sccurate. There 1is no failure response found in this
task. The only incorrect response was msde by Sl. Upon
the question why she answered so, Sl logically explained
that those c¢olours were the colours of the rainbow. (
Coloars which are used 1in Indonesian song Pelangi

Pelangi .)

I1I1.A.2. ERROR ANALYSIS ON WORD RECOGNITION

One main type of skill measuring early reader’s
ability 1in resding is his ability to look at a word and
say its name. In this sectioﬁ, the evidence about
children’s ability in reading words presented in lists is

presented and-snalyzed by exsmining the errors they made.

I11.A.2.1. Description of EBrrors

Actually, spellingland resding sre different. But
children read by spelling per single 1letter and they
showed the sbility to cope with spelling pasttern. It 1is
reassonsble since Indonesian words have regular spelling

pattern. Thus, in describing the errors of reading words,
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children spelling performance is presented first and then

followed by reading performance.

Table 8.1. Spelling

1
;frnnmd‘ Spelling Response |
|Words : 1 —
| S1I S 11 | S 111 |
1 ] }
I { 1
bsbl jpabi babl badi |
dehi |dahi bahi dahi |
gar gurau " jguru gurau
susu susu susu susu
wati |wati jwati j[wati |
topl topi [top i jftop 1 |
rave ruvwa rawas rawvas
pita plts pita tata
|11na liwa nina lims |
|buku buka du ku buku i
msns. m e ma maenasa nanas |
kuku kukau kuku kukau |
cucli tuti cucl cuci
sepexis |8 o peda sepeda sepedas
lluareta. korepa kereta lkerepa
|boneka |b o me k a borekas |[boneka
|lemari |lemar i lemari jJLemari
1amnmu sepatu sepsatu ’stap atau
|kohwm |[kepa la kelapa jkelapa |
[ 1 ] -

From the above spelling results, we can see thst the three
children made relstively big portion of error-free

spelling but conversely smsll portion of spelling serrors.
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Table 6.2 Whole Word Resding

Printed Whole Word Response
Words

Sl S11 S1l1
bsbi babi babi badi
dahi dahi bahi dshi
guru gurn garu garu
sus susu susu susu
wati watl wati wati
topl topl topi topi
ravs ruws r8Wa TaWs.
plits pita pits tata
lims liwa nima lims
bukn bukak duku buku
msna mana msns. nang
kiaku kuka kb kuku
cuci tuti cuci cucl
sepedsa. sepedsX ode no response
kerets, kora no response no response
boneka bokak bomeksa no response
lemsri leri no resgonse no . response
sepatu : ote no response no  response
kelsps kopalax no response no response

From the table above, we can learn that the major problem
in reading words is in dealing with reading the whole
words sand in combining the components of words to become
words.

The results of spelling and reading indicate thst
children in their esrly stage of learning to read did not
necessarily transfer their ability of spelling to resding.
It csn be seen from tables 6.1 and 6.2 above that

children were not sable to spell sasnd resd the &sanme
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diffiocult words. It is obvious that ochildren spelled words
more correctly than read correctly. Thus, it 1s 1likely
that for Indonesian prekindergarteners ss early resaders,
to spell words 1s essier thsn to read words, particularly
the long (or CVCVCV) ones. Moreover, from reading the long
words, the number of grapheme substitutions revesal that
children psild sttention to grasphic display, snd they psid
attention mainly to the spelling of the words. Due to thst
fact, for the three early readers, s8ll letters they hsad
identified clearly interferred their long word
recognition process. But words or nonwords they produced
were lgnored. Therefore, it is obvious that ochildren
performed their grapheme-phonene matching ability

sstisfactorily, but poorly in letters blending.

I¥I.A.2.2. Category of Error
The whole words which were wisread by the three
children are categorized according to the types of errors

and presented in tables 7-1 to 7-3.
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Table 7.1 Resding Errors Msde by S 1

[ T T 1 1
| Printed | Whole Word | Phonetic Coding ! Type of Error |
| Word | Response } | |
[ [ ] 1 i |
I { 1 1 t
| r8WE ] TUWS l[ Tuw @ ]| Substitution |
| lma | liwa it liwa 1| Substitution {
i buku | buksk ![ buk ak ][ Substitution [
| [ [ | sddition ’
| mana | woma |C ma maqa ]| Substitution |
| | i | !
| sepeda | sepeda ™ |[sepe dal - |
| kerets { kors. |{ kora ]| Scramble }
! boneka. | bokak '[ bok ak ][ Scramble |
| lemari | 1leri |C lar ]| Scramble |
| sepatu | setu . i Gatvu 1| Scramble !
| kelspa | kepals Itk 3 pa la J| Inversion |
— |} 1 J

note : *: assissted in the first and second syllables

From total errors of resding bisyllabic (CVCV) words wsde
by 81, 50% (2 errors) were insccurste responses, while the
50% (2 errors) still yielded acceptable words. On ths
contrary, all resading errors resulted from reading
trisyllabic words were scramble errors whioh resulted 4n
unintelligible forms. The ﬁwo scceptable words (words with
asterix) were produced by deliberste assistance with the
purpose to find out the level of sbility of reading 1long

words.
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Tsble 7.2 Resding Errors Made by SII

[ 4 1 4 [{ { 1
| Printed l Whole Word l Phonetic Coding Q Typs of Error |
| Word l Response { | |
L ) ] [) 1
) { { 3 { |
| dahi | bahi |t bahi ]| Substitution |
{ lima { nima |C nima ]| Substitution |
| bukn | duknu |[ dukvu ]] Substitution |A
| . | “} i
| sepeds. | ode |t 2d€ 3] scramile |
] kereota | no response | - | no response ]
| boneka | bomeka¥ [Lbomek a 3] Substitution |
[ lemari | no response | - | no response |
| sepatu | ote It ote ]| Soramble |
1 kelapa | no response 1 | no response ]
L [ ] ]

note: *: gssissted in the first syllable

In the case of S11, the reverssals of letters b and d
account for 2 out of three errors of reading two-syllablss
words, which produced one scecceptsble word (duku) sand
one nonsense form (bahi). Ro response errors position the
highest 1level of errors in reading three-syllsbles words
followed by scramble errors. Assissted in the first
syllable still produced serror, namely substitution of n

with a.
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Table 7.3 Resding Errors Msde by S 1II

{ { { 1

Printed ! Whole Word | Phonetic Coding l Type of Error |
[ Word | Response } l |
[ 1 1 ) ]
{ 1 i - 1 1
| babi | ba di it ba ai 3} substitution |
| pita | tata Il tata 3} Substitution |
|nma lnma H naeana ]lstRMMn |
| sepeda | no 'esponse ! - } Ro response [
| kereta | no response | - 3 - |
| boneks, ] no response | - | - |
‘ lemari | no responss | - ‘ - |
[ sepstu | no response ] - l - |
| kelsps |tu>response ! - ( - |
— [ [ ] )

All errors in resding CVCV words made by 8Sl1l1 were
substitution of letters, whether in initisl, medisl or
final position of the words. Those errors produced
nonsense forms. Resding long words seemed to be & too
difficult task for S1l1l1 since she gave no response in
reading the whole words.

The important point we can see from the results of
resding errors 1is that the different ability among the
three children that wewe not apparent in four decoding
skills ( letter naming, letter matching, visual-auditory
paired associstes snd reversal) usy appesar on
identification of letter order in words.

From the three tables above, we can lesrn that the
8LrOYsS resuligg from reading bisyllabic (CVCV) words sre

almost without exception the substitution of letters for
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Tsble 7.3 Resding Errors Msde by S IIY

T {
¥hole Word | Phonetic Coding ! Type of Error

f T 1
| Printed l }
| Word | Response ! | |
; | i ' :
| babi | ba di ir 1| Substitution |
| pits | tats, ][ ][ Substitution |
| mans | nsns 5{ ]l Substitution [
| sepeds. | no response | - | o responswy |
| kereta | no response | - | L - |
| boneka | no response | - | - |
| lemsri | no response I - | - |
| sepatu | no responsse | - i - |
| kelspa | no response | - | - |
i ] } }

All errors 1in resding CVCV words made by S1ll1l1 were
substitution of letters, whether in initisl, medisl or
finsl position of the words. Those srrors produced
nonsense forms. Reading long words seemed to be s  too
difficnlt tssk for S11l1 since she gave no response in
resding the whole words.

The iwmportsnt point we can see from the results of
resding errors is thst the different sbility among the
three children thst wss not sppsrent in four decoding
skills ( letter naming, letter matching, visnsl-suditory
paired associstes and reverssl) may sppesar on
identificstion of letter order in words.

From the three tables sbove, we can lesrn that the
errors resulting from reading bisyllsbic (CVCV) words sare

almost without sxeception the substitution of letters for
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the one actuslly printed in the text. Such tendenoy may
result in nonsense forms besides meaningful asltered words
{change the meaning of the words).

Meanwhile,no-response ETTOrs 8re errors which
sccount For s big proportion of totsl srrors of resdiong
trisyllabic (CVCVCV) words. Thus, no-response errors are
valid since esrly resders counld be charscterized as
conslistenly high on no-response errors in their early
resding scgquisition. Further, through no response errors,
it could be deiected thst reading dissbility is genersly
due to the persistent tendencies for the esrly resders to
be unable to resd the whole long worde, so they kept
silent.

Scramble errors are errors which follow the
no~response errors in reading ‘the trisyllabic words.
Scramble error 1ltself refers to the cowbinstion of four
types of errors which, in fact, resulte®l ih wmore

nonsense forms thsn intelligible forms.

III.B. PARENT-TEACHER 'S STRATEGY : THREE CASE STUDIES

The following case studies are composites based on
the interview with parents of the samples of this study.
In each case, parent’'s strategy in tesching resding 1is
elaborasted, nawmely from the esrly scquisition of resding
to the stage in which s preschool child 1is able to

read words.
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II1I.B.1. Case I: Parent of SI

Name of the Parents MHr snd Mrs Munir

IIT.B.1.1. Backgropnd of Tesching

Oni comes from middle class educsted parente. Mr
Hunir 1is annengineer in 8 gas couwpany in Surabays while
Hrs Munir 1is a senlor high school tescher in MHalang.
Living in one suburb area of Malang makes it difficult for
them to send Onl to plsygroup or nursery school. Thus, aé
part of Oni's lsngusge development, Mrs Munir deliberstely

teaches Oni resding herself.

IIT.B.1.2. Planning and Teaching Reading

Mr Munir devised a four-phased progrsm to teach Oni
to resd. In the first phasse was slphsbet familisrization.
She got 3-year-old Oni interested in letters designed in
slphabetical order pasted on their bed. In doing so, she
played Oni a casette of alphabet recitation songs alwmost
gvery unight before they went to bed. The sbility to
memorize the song of letter sounds made it easier for Oni
to identify letter features. Identifying the £first seven
letterg—ma, b, ¢, d, e, f, g and A, B, €, D, E, F, &G

required several months. "It was longer and more difficult
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than-I  thought."” said Mrs Munir. Perhaps, it is either due
to the fact' that beginning lesrning is always
difficult, or becasuse the material 1is too difficult,.

The second eight letters—h, i, j, k, 1, w, n, o, p
and H, I, J, K, L, M, ¥, O, P were lesrned shorter than
the previous. letters. In fact, Mrs Munir stated that
lesrning to identify letter features was wmore difficult
for Oni than to memorize letter sounds. The important note
of this first phase is that she found that Oni had
difficulty in saying out labiodental fricatives [f‘] and
f v, uvulaf stop [ &} snd voiced alveoclsr fricative A
For this reason, she stopped tesching new letter
features to Oni. Instead, 1lsestter sounds and letter
features which had been recognized were memorized
repestedly.

In the second phese letters combination was tsught.
She tsught Oni to resd the combination of consonant with
vowel 1letters ( actually, it is still dons up to now).
Firstly, She taught Oni to combine consonsnt letters b, c,
d, & wuith vowel letter & so that they became ba, ca, da,
Za. The first four syllsasbles were recognlzed by saving per

single sound. The sbility to read the four syllsbles made
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Oni able to guess new syllables comprised of consonant
letter and vowel lettera. According to Mrs Munir, Oni was
succeeding on about more thsn half of them. She even asked
her mother if she was not able to recognize

In the third phase, Oni was taught to read other
conson&nt-vowel combination. At this stage, the vowels
were e, i, o0, u. At this stage, Oni’'s lesarning required
some helps and rewards.

Hrs Munir stated that resading the whole word wss
done by resding per syllable, some of which still required
asslistance. Resding siumple words or VCV words such ss ini,
ibu, itu, ada, apa did not reguire much help. Oni oan
resd wuch of them by herself. Upon the question whether
Oni could recognize closed-syllable-finsl word, Mrs Munir
answered that it was too difficult for Oni. It was becsause
she resd the second syllable, for example in the word upik
as pik (assisted first). Later on, she wWould read the
syllasble sas pis, pim or pir.

Looking 1into the matter, Mrs Munir is considersd
successful in tesching her dsughter reading. Using phonics
method, she implicitly dissgreed with the whole-~word

method since she believed that 3 child will only remember
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certsain words, and being faced with other lettoers

coumbinstion will make it difficult for her to recognize.

I1I1.B.2. Case 1II: Parent of Sample 11

Name of the Parents Mr and Mrs Barep

IIT.B.2.1. Planning and Teaching Reading
Actuslly, Mrs 1Iput ( this is how I call Dito’'s
wother) did not set s particulsr strategy in tesching Dito
reading. It was just when Dito was sbout 3 yesrs old, she
recognized the sounds of the first five letters of the
alphsbet and ssked Dito to repeat it. Surprisingly, Dito
was able o do it immedistely. Thus, she started to teach
Dito the sounds of letters &, b, ¢, d, and e. In 8 playing
msnner, the lesson wes reinforced: she ssid "a’- Dito ssid
b’ ‘c-d° s8snd so on. This plsying method seemed
interesting enough for Dito since afiter repeating several
times, he could say those sounds himself correctly.
Such lesson was done in & continuum, from the first
five 1letters to the se&gnd, the third snd the 1last six

letters of the slphsbet. Accovrding to Mres Iput, tesching

letter sound identification was not difficult, even a very
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young child might essily sccept. The only difficulty Dito

had was in pronocuncing certain letter sounds. For example,
the voiceless uvular fricative [ ¥1, uvular stop [ i}, or
voiced slveolar fricative [ Z1. But Mrs Iput gave Dito
spocisal training'until he could pronounced those sounds
precisely.

According to Hrs Iput, the problem arose in tesching
to recognize letter shapes which particulsrly desalt with
the age level. For exsmple, Dito’s short span attention
since he was probably bored. Estimating that Dito might
need 5 more 1interesting wmaterisls, she decided to
subsecribe to a8 child magszine. Since she relied on the
importance of uppercsse letters to be recognized first,
Dito was taught unppercsse letters identification. The

first was letter feature 4. After recognizing the
feature of that letter, she asked Dito to 1identified
letters in the pages of the magazine which was the same ss
the letter she had just identified. It worked since Dito
was s8ble to master the identification of 1sll uppercsss
lettors through that method. Therefore, Mrs Iput used the
same method in teaching to recognize lowercase letters.

As Dito had masstered letter sounds as well as their
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distinctive shapes, Mrs Iput taught Dito to read the
ébnbination of consonant-vowel letters. The first vowel
letter a wss coubined with consonants commonly found in
Indonesisan esrly reading wmsterisl such as b, o, d, &2 J,
l, m, n, p, s, r. The rest four vowels were taught as the
way & was. Lesrning to resd consonant-vowel letters

combinstion is still done up to now.

I1I1.B.3. Case I1I: Parent of Sample 111

Name of the Parents Mr and Mrs Sigit

I1X1.B.3.1. Backdround of Teuaching

Mr snd Mrs Sigit have two children : Jati (8) and
Nia (3;10). When Jati was around 3, his grandmother taught
him to vesad (at that time, he was freguently left in his
grandmother’'s house while hls parents were working). As
the result, Jati was sable to read before entering
kindergarten. Thus, he sttended kindergarten for only ons
yvear. Based on the observstion on what was experienced by
Jati, MHr and Mrs Sigit decided to tesch Nia to read st

early sge before her school time. They believe that
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children are not innstely rewarded with ability or
willingness to learn to read. They need stimulastion snd

instruction in scquiring reading.

I11.B.3.2. Planning and Teaching Reading

Simulating what had done by Nia‘s grandumother, Nr
Sigit used 8 wmodel instead of written letters as first
tesching strategy. The first step, he tsasught HNHis the
features and the sounds of the first three uppercsase
letters 4,8,C, followed by the next three letters, and so
on. Nia c¢conld guickly lesrn them. Perhsps, becasuse the
plastic wmodel of letters had interesting colours. For
about two months, he taught the girl the festures of 28
uppercass letters snd their sounds.

Mr Sigit sdmitted that at sround age 3, a child hsd
difficulty in pronouncing certain sounds such 8
[{_], {vi, [(l],[ X1 snd [ Z]. Such special training to
sound out was quite helpful for a child. However,
interestingly Nia could not identify those 1letters and
their sounds 1n the tasks.

In lster lesson stage, the girl learned to identify

the fesatures of 26 lower oase letters snd their sounds.
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The method used was still the same. Learning at this stage
required shorter time than previous learning. After
finishing letter identification and letter-sound relation
lessons, Mr Sigit decided not to give sanother lesson.
Instead, Nis was given reinforcenen£ for what she had
lesrned.

In the sixth month of the instruction, Nia started
to learn to resd written words. At this stsge, the learn-
ing was on consonant-vowel blending. The firset consonsnt
was p snd the first vowel wsas & since tha target word was
papa. The next was combination of letter m with vowel &
for target word mama. The name of.her brother Jati and her
name Nia were recognized by using whole word memorization
correctly for Jati had taught her to read those words.

The rest four vowels ¢, i, o, and u were tasught to
combine with coansonsnts the ssame way 8s & was. According
to Mr Sigit, learning to read at this stsge was considered
easier for Hia since she was able to read consonant-vouel
letters combination quicker than to lesrn to recognize
letters sand their sounds.

At present, Nis is sttending her first year at

kindergarten. She is sble to read many simple short words
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correctly though by spelling first. She likes to learn to
read and often asks her father to record her learning
process so that she can hesr the recording on the way she
goes to schiool.

The note that should be underlined from case
studies above is the sswme method of tesching used by the
three parent-teachers, namely phonics methods. It explsins
that they ewmphasize the importance of letter-sound
relation in children’s early scquisition of reading. The
implications sre psrents wmay lgnore the difficult letter
festures snd their sounds snd the existence of psrent’'s
effort Lo make the child able to pronounce 8s well as to
identify. However, prehindergsrten child is evidently sable
Lo cope with the training to ssay the l1sbiodentsl
fricatives (5 J and [(V ], uvalsr stop [ i] even alveolar

t’ricat.'.ive {5] and (2].

111.C. QUALITATIVE INTERPRETATICHN

The resuits of the tasks of early resding
nesasurement revesl that esrly readers show san aversge
sbility in reading. At the sge of 3-4, preskindergsriton

resders seem to hsave bssic competence in 8ll prereading
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the position of s word or in the individual position.
Child’'s inability in doing this task sppesars to be due to
his visual immsturity. Thst 1is why it is difficult for him
to distinguish though he has lesrnt to recognize it
segversl times. However, all these results can wmake genersl
polint that the early resaders sre found to be sable to
perform their skills in grapheme-phoneme matching tasks.
Heanwhile, inability to resd certain words
correctly and precisely can be interpreted separstely:
bisyllsbic words from trisyllabic words.
Psycholinguisticsally, insccurate responses produced from
reading two-s5yllsbles words csn bs coneidered as
indications of perceptusl insccuracies or evidence of s
poor sight vocsbulary. Yet, consldering satisfying results
of perceptusl tassk, then lnsbility is grestly determined
by child's poor sight vocabulsry. This finding is
supported by the fact of teaching resding wethod ths
parents are using.
The case studles presented previously prove that the
psrent-teschers use phonics wmethod. It explsins thst they
stress on the ilwportance of letter-sound relation ss

prervequisite for reading. The implicstion is that children
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perform bettsr 1in decoding skills than in sight word
recognlition. In fsct, words are resd by decoding per
single 1letter. Thus, children’'s error patterns in word
resding desl with word components. They tend to slter
single letter from the ons sctusally printed in the text.

A poor sight vocsbulsry is also supported by the
frequent repetitions of small vocsbulary in early readers’
reading materials, particularly two syllables(CVCV) words.
Some simple words are sdamitted to be repested to tesch by
the parent-teachers. The examples are the words namns,
tuti, susu, kuku. As a consequence, 8 child tends to focus
attention to the initisl letter of the word and guess the
rest. Such tendency may lead to- succesfull word
recognition strategy of resding, particulsrly when
vocabulary 1is severely limited since the words resulted
could be mesningful though the 1real mesning wsy be
changed. But st some point, it will bring to disastrous
effect since the words resulted could be nonsense or
meaningless.

The outcomes from reading long (CVCVCV or three-
syllables) words show the evidence of young children’s

insbility to attain this stage. The responses from reading
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the whole long words can be claimed to be 3ll
unintelligible. Some considerations csan explain early
reader’'s falilure to carry out this task.

The first is word span considerstion. It is
important to note that young children spprosch resading
with a static set of strategy. In order to resd the whole
word, they spell per individusl sound, put the sound
together snd resd the syllable. The following syllable or
syllables sre rsad by the ssme strategy. It shows the
evidence of phonemic coding interference in resding. All
in all, the relisnce of phonemic coding corresponds to the
nature of short term menorizatién (STM). Due to child’s
limited capacity of memorization, reading four related
letters which have been just spelled can still be done.
But children cannot hold six related letters so that they
are unot able to recsll without errors. Moreover, to code
those letters into one meaningfull unit (word).

In addition to consideration of word span connected
with mewmory capacity, the second way in which insabllity to
read long words can be interpreted is via consideration of
the sge of the children. Error detection dats can provide

information sbout relstively low schievement of young
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children in reading (but it still requires comparison with
reading attainment of older children).This finding
confirms the previous finding that prekindergarten resders
do not yet have the capscity to process graphiec and
semantic Ffestnres in psrsllel. Thus, we can 88y thst
children sre in the phsse of handling only the graphic
information snd simply emit speech.

All in all, reading achievement of prekindergsrten
czhildren can be 8 pride. But they cannot be
conslidered good-achlievers of word reading since failures
mostly found st this stage, particulsarly in reading long
words. Parent’'s method of tesching resding appesrs to bse
quite influential in child’'s reading schievement as well
88 in his resding strategy. It psrents nse
slternative teaching wmethod, it is quite 1likely that
analysis of 'elicited datsa reauires different
interpretation.

Finally, it is important to note thst voung children
in early stsge of their resding ability csn hardly
develop geading strategy themselves without guidsnce =and
stimalation. However, it will develop slong with their
age. In wmy opinlion, early resders will tend ¢to be £far
better readers in their school years than their equslly

bright classmates who do not learn to read early.
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