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ABSTRAK

Penelitian ini bertujuan untuk memahami pengalaman belajar mahasiswa penyandang Attention
Deficit/Hyperactivity Disorder (ADHD) di Indonesia melalui pendekatan kualitatif fenomenologis.
Fokus utama penelitian adalah menggali tantangan, strategi adaptasi, serta peran lingkungan sosial
dan institusional dalam mendukung proses belajar mahasiswa dengan ADHD. Partisipan terdiri dari
tiga mahasiswa sarjana yang telah didiagnosis ADHD. Data dikumpulkan melalui wawancara
mendalam semi-terstruktur dan dianalisis menggunakan Interpretative Phenomenological Analysis
(IPA). Hasil penelitian menunjukkan bahwa mahasiswa dengan ADHD menghadapi berbagai kesulitan
dalam fungsi eksekutif, regulasi emosi, dan kurangnya pemahaman dari lingkungan. Meskipun
demikian, partisipan mampu mengembangkan strategi koping secara mandiri maupun melalui
dukungan sosial. Penelitian ini menyoroti pentingnya akses pendidikan yang inklusif, dukungan
komunitas, serta peran aktif dosen dalam menciptakan lingkungan belajar yang responsif terhadap
kebutuhan neurodivergen.

Kata kunci: ADHD, pengalaman belajar, mahasiswa, pendidikan inklusif, pendekatan fenomenologis,
neurodiversitas

ABSTRACT

This study aims to understand the learning experiences of university students with Attention
Deficit/Hyperactivity Disorder (ADHD) in Indonesia through a qualitative phenomenological approach.
The main focus of the study is to explore the challenges they face, the adaptive strategies they develop, and
the role of social and institutional environments in supporting their learning process. The participants
consisted of three undergraduate students who had been formally diagnosed with ADHD. Data were
collected through in-depth semi-structured interviews and analyzed using Interpretative
Phenomenological Analysis (IPA). The findings reveal that students with ADHD face various difficulties
related to executive functioning, emotional regulation, and a lack of understanding from their
surroundings. Nevertheless, participants were able to develop coping strategies both independently and
through social support. This study highlights the importance of inclusive educational access, the presence
of a supportive community, and the active role of lecturers in creating a learning environment that is
responsive to the needs of neurodivergent students.

Keywords: ADHD, learning experience, university students, inclusive learning, phenomenological approach,
neurodiversity



BACKGROUND

Indonesia, as a member of the United Nations, has adopted the Sustainable Development Goals,
including the commitment to the principle of No One Left Behind. However, individuals with
disabilities, particularly those with neurodevelopmental disorders, remain underserved in education
and policy (United Nations, 2023). According to Badan Pusat Statistik (2023), there are 22.97 million
individuals with disabilities in Indonesia, or approximately 8.5 percent of the total population. This
highlights the urgent need to better support marginalized groups, especially those with non-visible
conditions such as neurodevelopmental disorders.

Non-visible disabilities are often misunderstood by society and may lead to emotional distress, social
isolation, and significant barriers in everyday life (Ahtoy, 2024). Neurodevelopmental disorders such
as Attention Deficit Hyperactivity Disorder fall within this category. ADHD is a condition that affects
brain development and functioning and presents with symptoms of inattention, hyperactivity, and
impulsivity (American Psychiatric Association, 2022). Although common, ADHD remains poorly
understood and largely undocumented in Indonesia (Rabitho and Setiawati, 2024). Its heterogeneous
nature results in a wide range of experiences and outcomes depending on individual traits and
environmental factors (Ayano et al., 2023a; da Silva et al.,, 2023).

Stigma is a significant barrier for individuals with ADHD. Misconceptions often associate the condition
with laziness or poor behavior, leading to negative stereotypes (Kooij et al., 2019; Lebowitz, 2016).
These attitudes persist across life stages and influence education, employment, treatment-seeking
behavior, and relationships (Bussing et al., 2010; Mueller et al., 2012). The limited understanding of
ADHD among educators and parents reflects a broader lack of mental health literacy in the education
sector, contributing to ineffective or absent support structures (Prifiantari et al., 2024).

In higher education, the challenges become even more pronounced. The transition to adulthood, which
includes greater independence and academic responsibility, can be particularly difficult for students
with ADHD (Matud et al.,, 2020; Arnett, 2015). Students are expected to manage executive functions
such as planning and self-regulation (Garello and Rinaudo, 2013}, but ADHD symptoms often interfere
with these abilities. Research has found that students with ADHD tend to have lower academic
performance and grade point averages, along with poorer social adjustment and self-esteem (Henning
et al, 2022; Sedgwick, 2018). Without adequate institutional support, these students are at risk of
developing maladaptive coping strategies such as learned helplessness (lines et al., 2023).

Despite these challenges, ADHD is not solely defined by deficits. Studies show that individuals with
ADHD may also demonstrate unique strengths such as creativity, cognitive dynamism, and resilience
(Sedgwick, Merwood, and Asherson, 2019). Traits like hyperfocus, divergent thinking, and high energy
can be valuable assets when acknowledged and nurtured. Unfortunately, most research and policy
continue to focus on pathology, viewing neurodivergence through a medicalized lens that emphasizes
conformity to neurotypical norms (Melissa et al., 2024). This approach may limit personal growth and
reinforce exclusionary systems.

Existing literature has explored the prevalence, neurological basis, and social impacts of ADHD (Ayano
et al, 2023b; Parenti et al., 2020; Smith and Langberg, 2018). Other studies have examined stigma,
public perception, and the effectiveness of support systems (Al Fajri et al., 2024; Martinez et al.,, 2016;
Zaléniené and Pereira, 2021). However, research focusing on the lived educational experiences of
students with ADHD in Indonesian universities is still limited.

To address this gap, further qualitative research is needed to understand how students with ADHD
navigate the academic environment within the specific cultural and institutional context of Indonesia.
This understanding is critical for designing inclusive educational practices that not only accommodate
differences but also recognize the value of neurodiversity. By shifting the focus from deficits to holistic
support, higher education can become a space where all students are able to thrive.



METHODOLOGY
Research Design

This study uses a qualitative research approach with a focus on phenomenological methodology.
Qualitative research involves an in-depth and interpretive exploration of phenomena within their
natural settings. It seeks to uncover the meaning behind social experiences by considering various
factors such as individual perspectives, lived conditions, and historical backgrounds (Moser and
Korstjens, 2017; Patton, 2005). Phenomenological research specifically aims to understand the core
essence of human experiences by engaging closely with participants to identify meaningful patterns
and connections (Moustakas, 1994). To better understand how university students in Indonesia with
ADHD experience learning, this study adopts a phenomenological lens, examining their personal
experiences, thoughts, and perceptions within the broader cultural and institutional context.

Participant

The unit of analysis in this research is the learning experience of university students with ADHD in
Indonesia. In this study, learning experiences are explored through a phenomenological lens, focusing
on the participants’ subjective perspectives and lived realities. The research explores how these
students navigate their learning journey, shaped by their socio-cultural and institutional contexts.

Data Collection Methods

The purpose of a qualitative research interview is to gather detailed accounts of the interviewee's lived
experiences, enabling the interpretation of the meaning behind the described phenomena (Kvale &
Brinkmann, 2008). This study will employ in-depth, semi-structured interviews guided by relevant
topics to explore the learning experiences of university students with ADHD in Indonesia.

In this study, interviews are conducted based on agreements with the research subjects. During the
interviews, information will be recorded and documented. The researcher will also utilize various
tools, including notebooks and a voice recorder to facilitate the process. This research utilizes in-depth
interviews to obtain comprehensive data on the experiences of research subjects, who are university
students with ADHD in Indonesia. Each interview session is conducted with rapport-building and
includes both note-taking and recording. After the interview, a verbatim transcript will be created and
used for data analysis, helping to uncover insights that align with the research objectives.

Data Analysis and Organisation

The data in this study will be analyzed using Interpretative Phenomenological Analysis as introduced
by Smith and colleagues. This method is designed to explore how individuals make sense of their lived
experiences. It involves a double hermeneutic process in which the researcher attempts to understand
the participant’s interpretation of their own experiences, while also being aware that their own
assumptions and background shape the interpretative process. Insight is not simply extracted from the
data but is co-constructed through the researcher’s active engagement.

The analysis begins with close reading and re-reading of interview transcripts to become fully
immersed in the data. This stage emphasizes focusing on the participant’s account while taking initial
notes on observations or striking features. The next stage involves detailed annotation where the
researcher actively engages with the data through descriptive, linguistic, and conceptual comments.
Descriptive comments focus on what participants say and identify key phrases. Linguistic comments
examine how participants use language, paying attention to tone, repetition, and word choice.
Conceptual comments explore broader meanings by linking the data to abstract ideas, allowing for
deeper interpretation.

Following this, the researcher identifies emerging themes by synthesizing initial notes into meaningful
patterns that reflect the participant’s experience. These themes are not just descriptive but combine
the participant’s narrative with the researcher’s analytical perspective. The next step involves
organizing these themes into superordinate themes by identifying connections and structuring the
analysis into a coherent framework. Techniques such as abstraction and contextualization help clarify
relationships among themes. A visual map may also be created to represent how the superordinate



themes relate to one another.

Once one case is analyzed, the process is repeated for each subsequent participant. Each case is treated
independently to allow new insights to surface without being influenced by previous cases. The final
stage involves identifying patterns across all cases to build a broader understanding of shared
experiences while recognizing each participant’s uniqueness. This cross-case analysis helps develop
higher-order concepts that reflect the overall essence of the group’s lived experiences. Through this
approach, the study aims to construct a nuanced and in-depth interpretation of how university
students with ADHD experience learning in their social and institutional contexts.

RESEARCH RESULT

The interview findings provided insight into the participants' learning experiences as university
students with ADHD, illustrating the challenges they faced and the strategies they used to manage
them. The results also highlighted the importance of education, accessibility, and a sense of belonging
in shaping learning experience.

Subject MGJ] navigated his academic journey by developing personalized strategies that helped him
adapt to ADHD. Through trial and error, he discovered that motivation was highly dependent on
urgency and personal interest. Instead of forcing productivity, he learned to follow his focus and mood,
often using background sounds like music to enhance concentration. His deep interest in psychology
played a major role in helping him overcome academic challenges.

However, executive dysfunction remained a significant barrier. He often experienced task paralysis and
emotional exhaustion when required to complete tasks he found uninteresting. MGJ] developed
adaptive strategies grounded in self-awareness but also acknowledged maladaptive behaviors,
including self-isolation, guilt-driven discipline, and internalized stigma. While physical environments
like libraries helped improve focus and mood, the fear of being judged often limited his participation in
class discussions. Support from loved ones provided emotional validation and motivation, reinforcing
his sense of self-worth.

Despite his self-reliance, MG] faced several structural and emotional barriers, including limited
institutional support, minimal family involvement beyond finances, and pervasive self-doubt stemming
from stigma. He proposed increased education about neurodiversity and the formation of
neurodivergent student communities as key steps toward a more inclusive environment. MGJ
emphasized that awareness among peers and faculty could reduce internalized stigma and foster
empathy. His account highlights the importance of tailored strategies, emotional connection, and a
supportive system in shaping meaningful learning for students with ADHD.

Subject DAK also adjusted her learning strategies to accommodate ADHD, shifting her mindset to work
with her condition. She developed systems through self-reflection and trial and error, often relying on
urgency to complete tasks. She used music or background videos to stay focused. However, executive
dysfunction manifested as episodes of mental paralysis, characterized by overwhelming internal noise
and eventual cognitive shutdown. These episodes disrupted her ability to think or act, especially when
faced with tasks requiring higher-order thinking.

DAK gradually learned to distinguish between her limits and ADHD-related difficulties, fostering more
adaptive behaviors. However, limited support led to avoidance, excessive self-reliance, and masking.
She often concealed her neurodivergent traits to align with social expectations and avoid disrupting
group dynamics. Still, she found emotional regulation and motivation through supportive lecturers and
peer relationships. Social interactions helped her normalize her experiences and feel emotionally safe.

Her family’s dismissal of her diagnosis created barriers to self-acceptance, while unclear institutional
resources limited her access to accommodations. She expressed concern about being seen as
self-centered for advocating her needs. DAK proposed peer support communities, group therapy, and
campus-wide ADHD education to improve inclusivity and awareness. Though she often felt like an
outsider, DAK believed that empathy and structural support would allow neurodivergent students to
thrive.



Subject LMS, a second-year student majoring in Digital Business, reflected on his need for external
accountability to stay academically engaged. He struggled with studying alone and often turned to
pleasurable distractions. His motivation was highly mood- and interest-dependent. LMS began building
personalized learning methods, including using white noise and the Pomodoro technique, to support
focus. Still, he often resorted to maladaptive coping strategies, including avoidance and self-sabotage.
He rationalized disengagement by assuming effort would not change academic outcomes, and tended
to suppress emotions by engaging in overstimulating behaviors.

LMS emphasized the central role of social support in his academic life. The presence of peers
significantly improved his motivation and organization, while isolation led to delays and disinterest. He
identified lecturers as key figures who could help bridge the gap between students and support
systems. His family served as an emotional and financial anchor during periods of stress.
Environmental factors, such as classroom dynamics and physical comfort, also affected his ability to
focus and perform academically.

He expressed concern over the lack of faculty awareness regarding mental health and neurodiversity,
which discouraged him from seeking help. LMS perceived institutional responses as performative and
lacking genuine care. This exacerbated feelings of otherness and made him hesitant to disclose his
condition. He advocated for meaningful outreach initiatives and a more empathetic academic culture.
Despite feeling socially excluded, LMS found belonging through organizational involvement and
emphasized the importance of peer understanding and educator empathy.

DISCUSSION

This research explored the learning experiences of three university students in Indonesia who have
been diagnosed with ADHD. All three participants received their diagnosis later in life, typically after
their condition began interfering with their daily functioning. The findings demonstrate how ADHD
significantly affects learning experiences through symptoms such as inattention, emotional instability,
executive dysfunction, and sensitivity to stress (Alexander and Farrelly, 2017). These challenges
manifested in academic difficulties, particularly in emotional regulation and metacognitive processes,
limiting their ability to meet academic demands (Harrison et al., 2013; Matud et al., 2020). Each
participant developed personalized learning strategies that supported their focus and engagement.
These included studying in quiet environments, using music or white noise to maintain attention, and
adjusting study methods to suit their individual needs.

Mood and interest emerged as key factors influencing academic motivation. MGJ and LMS emphasized
the connection between emotional states and academic engagement, while DAK described a form of
cognitive paralysis when overwhelmed. Environmental and social cues also influenced the participants’
ability to learn effectively. Each participant adopted different coping strategies. MG] applied
task-oriented coping grounded in guilt and self-discipline, DAK relied on self-awareness and flexibility,
while LMS often withdrew from stressors and used alcohol to cope. LMS also exhibited signs of learned
helplessness, believing his academic efforts would not improve his outcomes (Maier and Seligman,
1976; Prihardi et al.,, 2018).

The social environment played a central role in shaping learning experiences. Supportive peers and
lecturers were important sources of emotional and academic support. However, all participants
reported challenges related to stigma, lack of representation, and public misunderstanding about
ADHD (Rosalina, 2023; Prifiantari et al, 2024). These experiences led to feelings of alienation,
reluctance to seek help, and doubts about the legitimacy of their diagnosis. MG] and DAK noted the
importance of inclusive spaces and greater awareness to foster understanding and belonging among
neurodivergent individuals. LMS highlighted the need for more genuine and proactive university
support.

The findings support Vygotsky’s theory of social development, which emphasizes the importance of
cultural and social context in learning (Vygotsky, 1978), and Self-Determination Theory, which
highlights the need for autonomy, competence, and relatedness (Deci and Ryan, 1985). MGJ and DAK
emphasized the importance of community and representation for neurodivergent individuals, while



LMS advocated for more meaningful university outreach. The research findings indicate that learning is
shaped not only by neurological and personal factors, but also by environmental and cultural
influences. As supported by Liu and colleagues (2023), learning is a dynamic process influenced by the
interaction between the learner and their surroundings.

CONCLUSION

The study examines the learning experiences of university students in Indonesia diagnosed with
Attention Deficit/Hyperactivity Disorder (ADHD), emphasizing how their academic journeys are
shaped by social and cultural contexts. The findings reveal that stigma, limited awareness, and negative
societal perceptions of neurodiversity significantly impact their educational engagement and
emotional well-being. Accessibility and inclusivity within the academic environment remain limited,
affecting students’ ability to access necessary resources and accommodations. Despite these barriers,
the participants demonstrate resilience by developing adaptive strategies, relying on urgency and
personal interest to maintain motivation. However, the research underscores that support systems and
environmental adjustments are essential, as the burden of adaptation should not rest solely on
students. Increasing awareness and fostering an inclusive academic culture are crucial to improving
educational outcomes for students with ADHD.

ACKNOWLEDGEMENTS

The author expresses heartfelt gratitude to God for His blessings, mercy, and grace, which made it
possible to complete this research successfully. The author also extends sincere thanks to all parties
involved in this research for their guidance, encouragement, support, and inspiration.

DECLARATION OF POTENTIAL CONFLICT OF INTEREST

Abigail Aimee and Pramesti Pradna Paramita declare that they have no affiliations as consultants,
shareholders, or funding recipients from any company or organization that could potentially benefit
from the publication of this manuscript.

REFERENCES NEED TO CROSS CHECK

Adler, L. A, Faraone, S. V., Spencer, T. ], Berglund, P, Alperin, S., & Kessler, R. C. (2017). The structure of adult ADHD. International Journal of Methods in
Psychiatric Research, 26(1), 1-12. https://doi.org/10.1002/mpr.1555

Adler, L. A, Farahbakhshian, S., Romero, B., Flood, E., & Doll, H. (2019). Healthcare provider perspectives on diagnosing and treating adults with
attention-deficit/hyperactivity disorder. Postgraduate Medicine, 131(7), 461-472. https://doi.org/10.1080/00325481.2019.1655129

Advokat, C., Lane, S. M., & Luo, C. (2011). College students with and without ADHD: Comparison of self-report of medication usage, study habits, and
academic achievement. Journal of Attention Disorders, 15(8), 656-666. https://doi.org/10.1177/108705471037116

Ahtoy, P. (2024). Behind the hidden struggles linked to invisible disabilities: Understanding their impact to increase mental health awareness for
enhanced professional care. Ethics, Medicine and Public Health, 32, 101016. https://doi.org/10.1016/j.jemep.2024.101016

Al Fajri, M. S., Abdul Rahim, H., & Rajandran, K. (2024). Portraying people with disability in Indonesian online news reports: A corpus-assisted discourse
study. Media Asia, 51(4), 548-569. https://doi.org/10.1080/01296612.2024.2310891

Alexander, L., & Farrelly, N. (2018). Attending to adult ADHD: A review of the neurobiology behind adult ADHD. Irish Journal of Psychological Medicine,
35(3), 237-244. https://doi.org/10.1017 /ipm.2017.78

Alvarez-Godos, M., Ferreira, C., & Vieira, M. J. (2023). A systematic review of actions aimed at university students with ADHD. Frontiers in Psychology,
14(July), 1-13. https://doi.org/10.3389 /fpsyg.2023.1216692

Al-Yagon, M., Lachmi, M., & Shalev, L. (2020). Coping strategies among adults with ADHD: The mediational role of attachment relationship patterns.
Research in Developmental Disabilities, 102, Article 103657. https://doi.org/10.1016/j.ridd.2020.103657

Amna Saleem, Huma Kausar, & Farah Deeba. (2021). Social constructivism: A new paradigm in teaching and learning environment. Perennial Journal of
History, 2(2), 403-421. https://doi.org/10.52700/pjh.v2i2.86

Antshel, K. M. (2008). Attention-deficit hyperactivity disorder in the context of a high intellectual quotient/giftedness. Developmental Disabilities
Research Reviews, 14(4), 293-299. https://doi.org/10.1002/ddrr.34

Antshel, K. M., Faraone, S. V,, Maglione, K., Doyle, A. E,, Fried, R, Seidman, L. ]., & Biederman, J. (2010). Executive functioning in high-1Q adults with ADHD.
Psychological Medicine, 40(11), 1909-1918. https://doi.org/10.1017/S0033291709992273

American Psychiatric Association. (2022). Diagnostic and statistical manual of mental disorders (5th ed., text rev.)

Apriani Sijabat, Rina Devi Romauli Siahaan, Lampola Sitorus P, & Sahat Renol HS. (2023). Literature study: The role of educational psychology in learning
science: Study literatur : Peran psikologi pendidikan dalam pembelajaran IPA. MULTIPLE: Journal of Global and Multidisciplinary, 1(1), 30-38.
Retrieved from https://journal.institercom-edu.org/index.php/multiple/article /view/24

Apsari, Nurliana & Raharjo, Santoso. (2021). Orang dengan disabilitas: Situasi Ttntangan dan layanan di Indonesia. Buletin Penelitian Sistem Kesehatan.
24.159-169. 10.22435 /hsr.v24i3.30609.

Arnett, . J. (2016). College students as emerging adults: The developmental implications of the college context. Emerging Adulthood, 4(3), 219-222.



https://doi.org/10.1177/2167696815587422

Arnsten, A. FE. T. (2009). ADHD and the prefrontal cortex. The Journal of Pediatrics, 154(5), [-S43. https://doi.org/10.1016/j.jpeds.2009.01.018

Ayano, G., Demelash, S., Gizachew, Y., Tsegay, L., & Alati, R. (2023). The global prevalence of attention deficit hyperactivity disorder in children and
adolescents: An umbrella review of meta-analyses. Journal of Affective Disorders, 339(June), 860-866. https://doi.org/10.1016/j.jad.2023.07.071

Ayano, G., Tsegay, L., Gizachew, Y., Necho, M., Yohannes, K., Abraha, M., Demelash, S., Anbesaw, T, & Alati, R. (2023). Prevalence of attention deficit
hyperactivity disorder in adults: Umbrella review of evidence generated across the globe. Psychiatry Research, 328(April), 115449.
https://doi.org/10.1016/j.psychres.2023.115449

Ayano, G., Demelash, S., Gizachew, Y,, Tsegay, L., & Alati, R. (2023). The global prevalence of attention deficit hyperactivity disorder in children and
adolescents: An umbrella review of meta-analyses. Journal of Affective Disorders, 339, 860-866. https://doi.org/10.1016/j.jad.2023.07.071

Bakker, T, Krabbendam, L., Bhulai, S., Meeter, M., & Begeer, S. (2023). Study progression and degree completion of autistic students in higher education:
A longitudinal study. Higher Education, 85(1), 1-26. https://doi.org/10.1007/s10734-021-00809-1

Barron, K. E., Evans, S. W, Baranik, L. E., Serpell, Z. N., & Buvinger, E. (2006). Achievement goals of students with ADHD. Learning Disability Quarterly,
29(3), 137-158. https://doi.org/10.2307 /30035504

Barton, B. A, Adams, K. S., Browne, B. L., & Arrastia-Chisholm, M. C. (2021). The effects of social media usage on attention, motivation, and academic
performance. Active Learning in Higher Education, 22(1), 11-22. https://doi.org/10.1177/1469787418767086

Baumer, N., & Frueh, J. (2021). What is neurodiversity? Harvard Health. https://www.health.harvard.edu/blog/what-is-neurodiversity-202111232645

Birt, L., Scott, S., Cavers, D., Campbell, C., & Walter, F. (2016). Member checking: A tool to enhance trustworthiness or merely a nod to validation?
Qualitative Health Research, 26(13), 1802-1811. https://doi.org/10.1177/1049732316654870

Black, M. H., Helander, J., Segers, J., Ingard, C., Bervoets, ]., de Puget, V. G., & Bolte, S. (2024). Resilience in the face of neurodivergence: A scoping review of
resilience and factors promoting positive outcomes. Clinical Psychology Review, 113(May). https://doi.org/10.1016/j.cpr.2024.102487

Blase, S. L., Gilbert, A. N., Anastopoulos, A. D., Costello, E. ]., Hoyle, R. H., Swartzwelder, H. S., & Rabiner, D. L. (2009). Self-reported ADHD and adjustment
in college: Cross-sectional and longitudinal findings. Journal of Attention Disorders, 13(3), 297-309.
https://doi.org/10.1177/1087054709334446

Booth, J. L., & Siegler, R. S. (2005). The importance of an accurate understanding of numerical magnitudes. 7(2022), 163 p.

Boutyline, A, & Soter, L. K. (2021). Cultural schemas: What they are, how to find them, and what to do once you've caught one. American Sociological
Review, 86(4), 728-758. https://doi.org/10.1177/00031224211024525

Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and design. Harvard University Press.

Bronfenbrenner, U. (2005). Ecological systems theory (1992). In U. Bronfenbrenner (Ed.), Making human beings human: Bioecological perspectives on
human development (pp. 106-173). Sage Publications.

Bruner, J. S. (1960). The process of education. Harvard University Press.

Bruner, J. S. (1986). Actual minds, possible worlds. Harvard University Press.

Bussing, R.,, Mason, D. M., Bell, L., Porter;, P,, & Garvan, C. (2010). Adolescent outcomes of childhood attention-deficit/hyperactivity disorder in a diverse
community sample. Journal of the American Academy of Child and Adolescent Psychiatry, 49(6), 595-605.
https://doi.org/10.1016/j.jaac.2010.03.006

Butcher, L., & Lane, S. (2024). Neurodivergent (autism and ADHD) student experiences of access and inclusion in higher education: An ecological
systems theory perspective. Higher Education. Advance online publication. https://doi.org/10.1007/s10734-024-01319-6

Butzbach, M., Fuermaier, A. B. M., Aschenbrenner, S., Weisbrod, M., Tucha, L., & Tucha, O. (2021). Metacognition in adult ADHD: subjective and objective
perspectives on self-awareness of cognitive functioning. Journal of Neural Transmission, 128(7), 939-955.
https://doi.org/10.1007/s00702-020-02293-w

Canela, C,, Buadze, A, Dube, A,, Eich, D., & Liebrenz, M. (2017). Skills and compensation strategies in adult ADHD - A qualitative study. PLoS ONE, 12(9),
1-16. https://doi.org/10.1371/journal.pone.0184964

Corrigan, P. W, & Rao, D. (2012). On the self-stigma of mental illness: Stages, disclosure, and strategies for change. Canadian Journal of Psychiatry, 57(8),
464-469. https://doi.org/10.1177/070674371205700804

Coudray, C., Palmer, R,, & Frazier, P. (2019). Moderators of the efficacy of a web-based stress management intervention for college students. Journal of
Counseling Psychology, 66(6), 747-754. https://doi.org/10.1037/cou0000340

Couzens, D., Poed, S., Kataoka, M., Brandon, A, Hartley, J., & Keen, D. (2015). Support for students with hidden disabilities in universities: A case study.
International Journal of Disability, Development and Education, 62(1), 24-41. https://doi.org/10.1080/1034912X.2014.984592

da Silva, B. S., Grevet, E. H,, Silva, L. C. F, Ramos, J. K. N, Rovaris, D. L., & Bau, C. H. D. (2023). An overview on neurobiology and therapeutics of
attention-deficit/hyperactivity disorder. Discover Mental Health, 3(1). https://doi.org/10.1007 /s44192-022-00030-1

de Houwer, ]., Barnes-Holmes, D., & Moors, A. (2013). What is learning? On the nature and merits of a functional definition of learning. Psychonomic
Bulletin and Review, 20(4), 631-642. https://doi.org/10.3758/s13423-013-0386-3

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human behavior. Plenum.

Deci, E. L., & Ryan, R. M. (2000). Kk Verildi Diggsal Ing Kaynak. Psychological Inquiry, 11(4), 227-268. https://doi.org/10.1207/S15327965PL11104

Dewey, J. (1916). Democracy and education: An introduction to the philosophy of education. Macmillan.

Dewey, J. (1938). Experience and education. Macmillan.

Dilthey, W. (1976). Selected writings (H. Rickman, Ed., Trans. and Intro.). Cambridge University Press.

Dorr, M. M,, & Armstrong, K. J. (2019). Executive functioning and impairment in emerging adult college students with ADHD symptoms. Journal of
Attention Disorders, 23(14), 1759-1765. https://doi.org/10.1177/1087054718787883

Doyle, N. (2020). Neurodiversity at work: A biopsychosocial model and the impact on working adults. British Medical Bulletin, 135(1), 108-125.
https://doi.org/10.1093 /bmb/ldaa021

Doyle, S. (2007). Member checking with older women: A framework for negotiating meaning. Health Care for Women International, 8, 888-908.

DuPau, G. ., Franklin, M. K,, Pollack, B. L., Stack, K. S., Jaffe, A. R,, Gormley, M. ], Anastopoulos, A. D., & Weyandt, L. L. (2018). Predictors and trajectories of
educational functioning in college students with and without attention-deficit/hyperactivity disorder. Journal of postsecondary education and
disability, 31(2), 161-178.

Epstein, R. (1981). Activated Charcoal—Antidotal and other medical uses. Medical Journal of Australia, 1(52), 437-437.
https://doi.org/10.5694/j.1326-5377.1981.tb135719.x

Epstein, J. N,, & Loren, R. E. A. (2013). Changes in the definition of ADHD in DSM-5: Subtle but important. Neuropsychiatry, 3(5), 455-458.
https://doi.org/10.2217 /npy.13.59

Eriksson, M., Ghazinour, M., & Hammarstrom, A. (2018). Different uses of Bronfenbrenner’s ecological theory in public mental health research: what is
their value for guiding public mental health policy and practice? Social Theory and Health, 16(4), 414-433.
https://doi.org/10.1057 /s41285-018-0065-6

Faraone, S. V., Banaschewski, T, Coghill, D., Zheng, Y., Biederman, J., Bellgrove, M. A., Newcorn, ]. H.,, Gignac, M., Al Saud, N. M., Manor, [,, Rohde, L. A, Yang,
L., Cortese, S., Almagor, D., Stein, M. A,, Albatti, T. H., Aljoudi, H. F, Alqahtani, M. M. ]., Asherson, P, ... Wang, Y. (2021). The world federation of
ADHD international consensus statement: 208 Evidence-based conclusions about the disorder. Neuroscience and Biobehavioral Reviews,
128(xxxx), 789-818. https://doi.org/10.1016/j.neubiorev.2021.01.022

Fauziyah, S. N., & Harsiwi, N. E. (2024). PENDIDIKAN INKLUSI BAGI ANAK BERKEBUTUHAN KHUSUS PENYANDANG ADHD (Attention Deficit



Hyperactivity Disorder) DI SD MUHAMMADIYAH 1 BANGKALAN. Multidisciplinary Indonesian Center Journal (MIC]O), 1(3), 1493-1497.
https://doi.org/10.62567 /micjo.v1i3.179

Fichten, C., Havel, A, Jorgensen, M., Wileman, S., & Budd, J. (2022). Twenty years into the 21st century-Tech-related accommodations for college students
with mental health and other disabilities. Journal of Education and Training Studies, 10(4), 16-29.

Fook, C. Y., & Sidhu, G. K. (2015). Investigating learning challenges faced by students in higher education. Procedia - Social and Behavioral Sciences, 186,
604-612. https://doi.org/10.1016/j.sbspro.2015.04.001

Garello, M., & Rinaudo, M. (2013). Self-regulation of learning, feedback and knowledge transfer: Design research with university students. Revista
Electrénica de Investigaciéon Educativa, 15(2), 131-147.

Gehricke, |. G., Kruggel, F,, Thampipop, T, Alejo, S. D., Tatos, E., Fallon, ]., & Muftuler, L. T. (2017). The brain anatomy of attention-deficit/hyperactivity
disorder in young adults - A magnetic resonance imaging study. PLoS ONE, 12(4), 1-21. https://doi.org/10.1371/journal.pone.0175433

Ginapp, C. M., Greenberg, N. R,, MacDonald-Gagnon, G., Angarita, G. A,, Bold, K. W,, & Potenza, M. N. (2023). Dysregulated not deficit": A qualitative study
on symptomatology of ADHD in young adults. PLoS ONE, 18(10 October), 1-20. https://doi.org/10.1371/journal.pone.0292721

Gomez, R, Stavropoulos, V,, Vance, A., & Griffiths, M. D. (2020). Gifted children with ADHD: How are they different from non-gifted children with ADHD?
International Journal of Mental Health and Addiction, 18(6), 1467-1481. https://doi.org/10.1007/s11469-019-00125-x

Gough, B.,, & Madill, A. (2012). Subjectivity in psychological science: From problem to prospect. Psychological Methods, 17(3), 374-384.
https://doi.org/10.1037 /20029313

Hapsari, I. I, Iskandarsyah, A., Joefiani, P, & Siregar, J. R. (2020). Teacher and problem in student with ADHD in Indonesia: A case study. Qualitative
Report, 25(11), 4104-4126. https://doi.org/10.46743/2160-3715/2020.4381

Harrison, A. G., Alexander, S. J., & Armstrong, I. T. (2013). Higher reported levels of depression, stress, and anxiety are associated with increased
endorsement of ADHD symptoms by postsecondary students. Canadian Journal of School Psychology, 28(3), 243-260.
https://doi.org/10.1177/0829573513480616

Hartung, C. M., Canu, W. H,, Serrano, ]. W,, Vasko, J. M,, Stevens, A. E., Abu-Ramadan, T. M., Bodalski, E. A., Neger, E. N,, Bridges, R. M,, Gleason, L. L., &
Anzalone, C. (2020). A new organizational and study skills intervention for college students with ADHD. Cognitive and Behavioral Practice, 29(2),
411-424.

Heiligenstein, E., Guenther, G., Levy, A., Savino, F,, & Fulwiler, J. (1999). Psychological and academic functioning in college students with attention deficit
hyperactivity disorder. Journal of the American College Health Association, 47(4), 181-185. https://doi.org/10.1080/07448489909595644

Henning, C,, Summerfeldt, L. ]., & Parker, J. D. A. (2022). ADHD and academic success in university students: The important role of impaired attention.
Journal of Attention Disorders, 26(6), 893-901. https://doi.org/10.1177/10870547211036758

Heylighen, A., Neuckermans, H., Journal, S., April, N,, Olgh, Q. U,, Heylighen, A., & Neuckermans, H. (2016). International forum of educational technology
& society DYNAMO : A dynamic architectural memory on-line published by : International forum of educational technology & society Linked
references are available on JSTOR for this article : 3(2), 86-95.

Hinshaw, S. P. (2005). The stigmatization of mental illness in children and parents: Developmental issues, family concerns, and research needs. Journal of
Child Psychology and Psychiatry, 46(7), 714-734. https://doi.org/10.1111/j.1469-7610.2005.01456.x

Holbrook, J., Rannikmae, M., & Soobard, R. (2020). STEAM education—A transdisciplinary teaching and learning approach. In B. Akpan & T. ]. Kennedy
(Eds.), Science education in theory and practice. Springer. https://doi.org/10.1007/978-3-030-43620-9_31

lines R, P, Sami ], M., Vesa M, N., & Hannu K, S. (2023). ADHD symptoms and maladaptive achievement strategies: the reciprocal prediction of academic
performance beyond the transition to middle school. Emotional and Behavioural Difficulties, 28(1), 3-17.
https://doi.org/10.1080/13632752.2023.2189404

Indah, A. P, Arrozaqi, M. R,, Nirmalajati, B., Isidora, L., Triatmojo, W,, Sevriana, E. S., & Pangestuti, R. C. A. (2023). Pengetahuan dan implementasi
caregiver dalam pengasuhan anak ADHD: Studi kualitatif. Ikesma, 19(4), 257. https://doi.org/10.19184 /ikesma.v19i4.43799

Jackson, L. M. (n.d.). Canadian journal of disability studies published by the Canadian disability studies association association canadienne d ’ études sur
le handicap hosted by the university of Waterloo.

John, W. (2013). Psychology for the classroom: Constructivism and social learning. In Psychology for the Classroom: Constructivism and Social Learning.
https://doi.org/10.4324/9780203855171

Julivia Murtani, B., Wibowo, ]. A, Liu, C. A,, Rusady Goey, M., Harsono, K., Mardani, A. A. P, & Wiguna, T. (2020). Knowledge /understanding, perception
and attitude towards attention-deficit/hyperactivity disorder (ADHD) among community members and healthcare professionals in Indonesia.
Asian Journal of Psychiatry, 48(December 2019), 101912. https://doi.org/10.1016/j.2jp.2019.101912

Kane, S. T, Walker, J. H., & Schmidt, G. R. (2011). Assessing college-level learning difficulties and “at riskness” for learning disabilities and ADHD:
Development and validation of the Learning Difficulties Assessment. Journal of Learning Disabilities, 44(6), 533-542.
https://doi.org/10.1177/0022219410392045

Kooij, J.]. S., Bijlenga, D., Salerno, L., Jaeschke, R, Bitter, 1., Balazs, J., Thome, J., Dom, G., Kasper, S., Nunes Filipe, C,, Stes, S., Mohr, P, Leppamaki, S., Casas
Brugué, M., Bobes, ]., Mccarthy, ]. M., Richarte, V., Kjems Philipsen, A., Pehlivanidis, A.,, ... Asherson, P. (2019). Updated European consensus
statement on diagnosis and treatment of adult ADHD. European Psychiatry, 56, 14-34. https://doi.org/10.1016/j.eurpsy.2018.11.001

Korthals Altes, T., Willemse, M., Goei, S. L., & Ehren, M. (2024). Higher education teachers’ understandings of and challenges for inclusion and inclusive
learning environments: A systematic literature review. Educational Research Review, 43, Article 100605.
https://doi.org/10.1016/j.edurev.2024.100605

Kusmawati, A. P, Fahrurrozi, F, & Supena, A. (2023). Increasing concentration of attention deficit hyperactivity disorder (ADHD) students through
gamification learning media in Indonesian inclusion elementary school. International Journal of Special Education, 38(1), 169-184.
https://doi.org/10.52291/ijse.2023.38.15

Kutoh, E. (2011). Differential regulations of lipid profiles between Japanese responders and nonresponders treated with pioglitazone. Postgraduate
Medicine, 123(1), 45-52. https://doi.org/10.3810/pgm.2011.01.2244

Kvale, S., & Brinkmann, S. (2009). InterViews: Learning the craft of qualitative research interviewing (2nd ed.). Sage Publications.

Kwon, S. ., Kim, Y., & Kwak, Y. (2018). Difficulties faced by university students with self-reported symptoms of attention-deficit hyperactivity disorder: A
qualitative study. Child and Adolescent Psychiatry and Mental Health, 12(1), 12. https://doi.org/10.1186/s13034-018-0218-3

LaCount, P. A, Hartung, C. M., Shelton, C. R,, & Stevens, A. E. (2018). Efficacy of an organizational skills intervention for college students with ADHD
symptomatology and academic difficulties. Journal of Attention Disorders, 22(4), 356-367.

La Kahija, Y. F. (2017). Penelitian fenomenologis: Jalan memahami pengalaman hidup. PT Kanisius.

Lebowitz, M. S. (2016). Stigmatization of ADHD: A Developmental Review. Journal of Attention Disorders, 20(3), 199-205.
https://doi.org/10.1177/1087054712475211

Lewandowski, L. ]., Lovett, B. ]., Codding, R. S., & Gordon, M. (2008). Symptoms of ADHD and academic concerns in college students with and without
ADHD diagnoses. Journal of Attention Disorders, 12(2), 156-161. https://doi.org/10.1177/1087054707310882

Lingard, L. (2019). Beyond the default colon: Effective use of quotes in qualitative research. Perspectives on Medical Education, 8(6), 360-364.
https://doi.org/10.1007 /s40037-019-00550-7

Liu, Y. D., Morard, S., Adinda, D., Sanchez, E., & Trestini, M. (2023). A systematic review: Criteria and dimensions of learning experience. Proceedings of
the European Conference on E-Learning, ECEL, 2023-October, 174-182. https://doi.org/10.34190/ecel.22.1.1927

Magnus, W., Anilkumar, A. C., & Shaban, K. (2023, August 8). Attention deficit hyperactivity disorder. In StatPearls. StatPearls Publishing.



https://www.ncbi.nlm.nih.gov/books/NBK441838/

Maier, S. F, & Seligman, M. E. (1976). Learned helplessness: Theory and evidence. Journal of Experimental Psychology: General, 105(1), 3-46.
https://doi.org/10.1037//0096-3445.105.1.3

Maier, S. F, & Seligman, M. E. P. (2016). Learned helplessness at fifty: Insights from neuroscience. Psychological Review, 123(4), 349-367.
https://doi.org/10.1037 /rev0000033

Mak, A. D. P, Lee, S., Sampson, N. A, Albor, Y, Alonso, J., Auerbach, R. P, Baumeister, H., Benjet, C., Bruffaerts, R, Cuijpers, P, Ebert, D. D, Gutierrez-Garcia,
R. A, Hasking, P, Lapsley, C., Lochner, C., & Kessler, R. C. (2022). ADHD comorbidity structure and impairment: Results of the WHO World Mental
Health surveys international college student project (WMH-ICS). Journal of attention disorders, 26(8), 1078-1096.
https://doi.org/10.1177/10870547211057275

Martin, R, Martin, P. Y,, Smith, J. R, & Hewstone, M. (2007). Majority versus minority influence and prediction of behavioral intentions and behavior.
Journal of Experimental Social Psychology, 43(5), 763-771. https://doi.org/10.1016/j.jesp.2006.06.006

McKim, C. (2023). Meaningful member-checking: A structured approach to member-checking. American Journal of Qualitative Research, 7(2), 41-52.

Milionj, A. L. V,, Chaim, T. M., Cavallet, M., de Oliveira, N. M., Annes, M., dos Santos, B., Louzg, M., da Silva, M. A, Miguel, C. S., Serpa, M. H,, Zanetti, M. V.,
Busatto, G., & Cunha, P.]. (2017). High IQ may “mask” the diagnosis of ADHD by compensating for deficits in executive functions in treatment-naive
adults eith ADHD. Journal of Attention Disorders, 21(6), 455-464. https://doi.org/10.1177/1087054714554933

Minahim, D., & Rohde, L. A. (2015). Attention deficit hyperactivity disorder and intellectual giftedness: A study of symptom frequency and minor physical
anomalies. Revista brasileira de psiquiatria (Sao Paulo, Brazil : 1999), 37(4), 289-295. https://doi.org/10.1590/1516-4446-2014-1489

Morris-Rosendahl, D. J., & Crocq, M. A. (2020). Neurodevelopmental disorders—the history and future of a diagnostic concept. Dialogues in Clinical
Neuroscience, 22(1), 65-72. https://doi.org/10.31887/DCNS.2020.22.1/macrocq

Morifia, A. (2017). Inclusive education in higher education: Challenges and opportunities. European Journal of Special Needs Education, 32(1), 3-17.
https://doi.org/10.1080/08856257.2016.1254964

Morsink, S., Van der Oord, S., Antrop, I, Danckaerts, M., & Scheres, A. (2022). Studying motivation in ADHD: the role of internal motives and the relevance
of self determination theory. Journal of Attention Disorders, 26(8), 1139-1158. https://doi.org/10.1177/10870547211050948

Moser, A., & Korstjens, I. (2017). Series: Practical guidance to qualitative research. part 1: Introduction. European Journal of General Practice, 23(1),
271-273. https://doi.org/10.1080/13814788.2017.1375093

Moustakas, C. (1994). Phenomenological research methods. SAGE Publications, Inc., https://doi.org/10.4135/9781412995658

Mueller, A. K., Fuermaier, A. B. M., Koerts, ., & Tucha, L. (2012). Stigma in attention deficit hyperactivity disorder. ADHD Attention Deficit and
Hyperactivity Disorders, 4(3), 101-114. https://doi.org/10.1007/s12402-012-0085-3

Nash-Luckenbach, D. M., & Friedman, Z. L. (2024). The neurodivergent college learner: Faculty perceptions of supporting individuals with ADHD in
higher education. Quality Assurance in Education, 32(4), 597-610. https://doi.org/10.1108/QAE-01-2024-0014

Ningsih, T. W. R. (2022). Verbal expression and mother’s desperation about their children with attention deficit/hyperactivity disorder. International
Journal of Current Science Research and Review, 05(01), 125-133. https://doi.org/10.47191/ijcsrr/v5-i1-14

Noetel, M., Parker, P, Dicke, T, Beauchamp, M. R,, Ntoumanis, N., Hulteen, R. M., Diezmann, C., Yeung, A., Ahmadji, A., Vasconcellos, D., Mahoney, |, Datta, P,
Doidge, S., & Lonsdale, C. (2023). Prediction versus explanation in educational psychology: A cross-theoretical approach to using teacher
behaviour to predict student engagement in physical education. In Educational Psychology Review (Vol. 35, Issue 3).
https://doi.org/10.1007 /s10648-023-09786-6

Oddo, L. E,, Garner, A, Novick, D. R,, Meinzer, M. C., & Chronis-Tuscano, A. (2021). Remote delivery of psychosocial intervention for college students with
ADHD during COVID-19: Clinical strategies, practice recommendations, and future considerations. Evidence-Based Practice in Child and
Adolescent Mental Health, 6(1), 99-115.

Parenti, [., Rabaneda, L. G., Schoen, H., & Novarino, G. (2020). Neurodevelopmental disorders: From genetics to functional pathways. Trends in
Neurosciences, 43(8), 608-621. https://doi.org/10.1016/j.tins.2020.05.004

Patton, M. Q. (1999). Enhancing the quality and credibility of qualitative analysis. Health Sciences Research, 34, 1189-1208.

Piaget, ]. (1950). The origins of intelligence in children. International Universities Press.

Piaget, J. (1950). The psychology of intelligence. Routledge & Kegan Paul.

Pilar Matud, M., Diaz, A., Bethencourt, J. M., & Ibafiez, I. (2020). Stress and psychological distress in emerging adulthood: A gender analysis. Journal of
Clinical Medicine, 9(9), 1-11. https://doi.org/10.3390/jcm9092859

Power, C. (2015). The power of education. Education in the Asia-Pacific Region, 27, 1-14. https://doi.org/10.1007/978-981-287-221-0_1

Rabitho, F. D, & Setiawati, Y. (2024). The population of children with high risk of ADHD and the mother’s sociodemographic profile in Surabaya.
International Journal Of Scientific Advances, 5(1), 42-46. https://doi.org/10.51542 /ijscia.v5i1.8

Rommelse, N., Antshel, K., Smeets, S., Greven, C., Hoogeveen, L., Faraone, S. V,, & Hartman, C. A. (2017). High intelligence and the risk of ADHD and other
psychopathology. British Journal of Psychiatry, 211(6), 359-364. https://doi.org/10.1192 /bjp.bp.116.184382

Ronald C,, K, Jennifer, G. green, Lenard A, A.,, & Rusell A, B. (2012). Structure and diagnosis of adult attention-deficit/hyperactivity disorder. Arch Gen
Psychiatry, 67(11), 1168-1178.

Rosalina, D. (2023, August 31). Perkenalan dengan: Yayasan komunitas ADHD Indonesia. CXO Media.
https://www.cxomedia.id/human-stories/20230831162126-74-179312 /perkenalan-dengan-yayasan-komunitas-adhd-indonesia

Roselld, B, Berenguer, C., Baixauli, L. et al. Empirical examination of executive functioning, ADHD associated behaviors, and functional impairments in
adults with persistent ADHD, remittent ADHD, and without ADHD. BMC Psychiatry 20, 134 (2020). https://doi.org/10.1186/s12888-020-02542-y

Rpjmn, R. A. (2024). POKOK-POKOK PIKIRAN PENYUSUNAN Outline Paparan.

Rudduck, J., & Flutter, J. (2000). Pupil participation and pupil perspective: “Carving a new order of experience.” Cambridge Journal of Education, 30(1),
75-89. https://doi.org/10.1080,/03057640050005780

Saldafia, J. (2016). The coding manual for qualitative researchers (2nd ed.). SAGE Publications.

Santi Purnamasari, P.,, & Cahyono, R. (2022). Psychological well-being of parents in assisting children in online learning: Phenomenological study of
parents with ADHD children in late childhood. Khazanah Intelektual, 6(1), 1355-1367. https://doi.org/10.37250/newkiki.v4i1.134

Santrock, ]. W. (2018). Educational psychology (6th ed.). McGraw-Hill Education.

Sari, S. B. P, Permadj, L. G., Salsabila, T., Lestari, L., Kencana, B. A. M,, Sutisna, A. A., Setiawan, B., & lasha, V. (2025). Permasalahan dan penanganan anak
ADHD dalam konteks Pendidikan di SDN Sirnajaya 02. Action Research Journal Indonesia (ARJI), 7(1), 145 -.
https://doi.org/10.61227/arji.v7i1.280

Schoeman, R, & Voges, T. (2022). Attention-deficit hyperactivity disorder stigma: The silent barrier to care. The South African journal of psychiatry :
SAJP : the journal of the Society of Psychiatrists of South Africa, 28, 1865. https://doi.org/10.4102/sajpsychiatry.v28i0.1865

Sedgwick-Miiller, J. A., Miiller-Sedgwick, U., Adamou, M., Catani, M., Champ, R., Gudjonsson, G., Hank, D., Pitts, M., Young, S., & Asherson, P. (2022).
University students with attention deficit hyperactivity disorder (ADHD): a consensus statement from the UK Adult ADHD Network (UKAAN).
BMC Psychiatry, 22(1), 1-27. https://doi.org/10.1186/s12888-022-03898-z

Sedgwick, J. A. (2018). University students with attention deficit hyperactivity disorder (ADHD): A literature review. Irish Journal of Psychological
Medicine, 35(3), 221-235. https://doi.org/10.1017 /ipm.2017.20

Sedgwick, J. A.,, Merwood, A., & Asherson, P. (2019). The positive aspects of attention deficit hyperactivity disorder: A qualitative investigation of
successful adults with ADHD. Attention deficit and hyperactivity disorders, 11(3), 241-253. https://doi.org/10.1007/s12402-018-0277-6



Setiawati, Y., Hartopo, D., Rabitho, F. D., & Chuanardi, W. (2024). Investigating attention deficit hyperactivity disorder symptoms, emotional dysregulation
and family functioning in children : A community-based study in elementary echools in Surabaya, Indonesia. 10(4), 1-8.

Shaw-Zirt, B, Popali-Lehane, L., Chaplin, W,, & Bergman, A. (2005). Adjustment, social skills, and self-esteem in college students with symptoms of ADHD.
Journal of Attention Disorders, 8(3), 109-120. https://doi.org/10.1177/1087054705277775

Sibley, M. H., Mitchell, J. T,, & Becker, S. P. (2016). Method of adult diagnosis influences estimated persistence of childhood ADHD: A systematic review of
longitudinal studies. The Lancet Psychiatry, 3(12), 1157-1165. https://doi.org/10.1016/52215-0366(16)30284-3

Siburian, E. G., & Kahija, Y. F. La. (2014). Pengalaman ibu dengan anak ADHD. Jurnal EMPATI, 3(4), 182-193.
https://doi.org/10.14710/empati.2014.7572

Silitonga, K., Sibagariang, R. U., & Herlina, E. S. (2023). Pola asuh orang tua dalam penanganan ADHD (attention deficit hyperactivity disorder) pada anak
usia dini. Jurnal Pendidikan Sosial dan Humaniora, 2(3). https://publisherqu.com/index.php/pediaqu/article/view/344

Silverstein, M. ]., Faraone, S. V., Alperin, S., Biederman, J., Spencer, T. J., & Adler, L. A. (2018). How informative are self-reported adult
attention-deficit/hyperactivity disorder symptoms? An examination of the agreement between the adult attention-deficit/hyperactivity disorder
self-report scale V1.1 and adult attention-deficit/hyperactivity disorder investigator symptom rating scale. Journal of Child and Adolescent
Psychopharmacology, 28(5), 339-349. https://doi.org/10.1089/cap.2018.0000

Simpeh, F, & Shakantu, W. (2020). An on-campus university student accommodation model. Journal of Facilities Management, 18(3), 213-229.
https://doi.org/10.1108/JFM-03-2020-0017

Smith, J. A, Flowers, P, & Larkin, M. (2009). Interpretative phenomenological analysis: Theory, method and research. Sage Publications.

Smith, S. A., Woodhead, E., & Chin-Newman, C. (2021). Disclosing accommodation needs: exploring experiences of higher education students with
disabilities. International Journal of Inclusive Education, 25(12), 1358-1374. https://doi.org/10.1080/13603116.2019.1610087

Smith, Z. R, & Langberg, ]. M. (2018). Review of the evidence for motivation deficits in youth with ADHD and their association with functional outcomes.
Clinical Child and Family Psychology Review, 21(4), 500-526. https://doi.org/10.1007 /s10567-018-0268-3

Spada, A, Fiore, M., & Galati, A. (2023). The impact of education and culture on poverty reduction: Evidence from panel data of European countries.
Social Indicators Research, 175(3), 927-940. https://doi.org/10.1007/s11205-023-03155-0

Sumarmi, S., Tjahjono, H. K., & Qamari, I. N. (2023). Construct measurement for dynamic adaptive capability in Indonesian higher education.
Multidisciplinary Reviews, 7(3), 2024055. https://doi.org/10.31893 /multirev.2024055

Tindall, L. (2009). J.A. Smith, P. Flower and M. Larkin (2009), Interpretative phenomenological analysis: Theory, method and research .. Qualitative
Research in Psychology, 6(4), 346-347. https://doi.org/10.1080/14780880903340091

Tizard, B. (1974). Culture and cognition. Nature, 251(5474), 454-454. https://doi.org/10.1038/251454a0

van Lieshout, M., Luman, M., Twisk, ]. W,, van Ewijk, H., Groenman, A. P, Thissen, A. ]., Faraone, S. V,, Heslenfeld, D. J., Hartman, C. A., Hoekstra, P. ]., Franke,
B., Buitelaar, J. K., Rommelse, N. N, & Oosterlaan, J. (2016). A 6-year follow-up of a large European cohort of children with
attention-deficit/hyperactivity disorder-combined subtype: Outcomes in late adolescence and young adulthood. European Child & Adolescent
Psychiatry, 25(9), 1007-1017. https://doi.org/10.1007 /s00787-016-0820-y

Varrasi, S., Boccaccio, F. M., Guerrera, C. S, Platania, G. A, Pirrone, C., & Castellano, S. (2023). Schooling and occupational outcomes in adults with ADHD:
Predictors of success and support strategies for effective learning. Education Sciences, 13(1). https://doi.org/10.3390/educsci13010037

Visser, M. ], Peters, R. M., & Luman, M. (2024). Understanding ADHD-related stigma: A gender analysis of young adult and key stakeholder perspectives.
Neurodiversity, 2. https://doi.org/10.1177/27546330241274664

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Harvard University Press.

Weis, R, & Bittner, S. A. (2021). College students’ access to academic accommodations over time: Evidence of a Matthew effect in higher education.
Psychological Injury and Law, 15(3), 1-17.

Weis, R, Hombosky, M. L., Schafer, K. K., Shulman, D., & Tull, J. K. (2021). Accommodation decision making for postsecondary students with ADHD:
Implications for neuropsychologists. Journal of Clinical and Experimental Neuropsychology, 43(4), 370-383.

Yaday, S. K, Bhat, A. A, Hashem, S., Nisar, S., Kamal, M., Syed, N., Temanni, M. R,, Gupta, R. K,, Kamran, S., Azeem, M. W,, Srivastava, A. K., Bagga, P, Chawla,
S., Reddy, R, Frenneaux, M. P, Fakhro, K., & Haris, M. (2021). Genetic variations influence brain changes in patients with attention-deficit
hyperactivity disorder. Translational Psychiatry, 11(1). https://doi.org/10.1038/s41398-021-01473-w

Young, S. (2005). Coping strategies used by adults with ADHD. Personality and individual differences, 38(4), 809-816.
https://doi.org/10.1016/j.paid.2004.06.005 Young, S. (2005). Coping strategies used by adults with ADHD. Personality and Individual Differences,
38(4), 809-816. https://doi.org/10.1016/j.paid.2004.06.005

Young, S., Adamou, M., Asherson, P, Coghill, D., Colley, B., Gudjonsson, G., Hollis, C., McCarthy, ], Miiller, U,, Paul, M., Pitts, M., & Arif, M. (2016).
Recommendations for the transition of patients with ADHD from child to adult healthcare services: A consensus statement from the UK adult
ADHD network. BMC Psychiatry, 16(1), 1-10. https://doi.org/10.1186/s12888-016-1013-4

Young, J. E,, Klosko, J. S., & Weishaar, M. E. (2003). Schema therapy: A practitioner’s guide. Guilford Press.

Zalénieng, I, & Pereira, P. (2021). Higher education for sustainability: A global perspective. Geography and Sustainability, 2(2), 99-106.
https://doi.org/10.1016/j.geosus.2021.0



	Learning Experiences of University Students with ADHD in Indonesia: A Phenomenological Study 
	ABSTRAK 
	ABSTRACT 
	BACKGROUND 
	 
	METHODOLOGY 
	RESEARCH RESULT 
	DISCUSSION 
	CONCLUSION 
	ACKNOWLEDGEMENTS 
	DECLARATION OF POTENTIAL CONFLICT OF INTEREST 
	REFERENCES NEED TO CROSS CHECK 

